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HUGO MONSTERBERG. Psychology and the Teacher. (New York: D.
Appleton and Company, 1909. Pp. 329. $1.50.)

This is perhaps the most notable book on education since James'
Talks to Teachers, but, unlike that, it seeks in outline to cover the whole
field of instruction. Part I treats of the ethical aims of education, Part
II of educational psychology, and Part III of practical applications in
the schoolroom.

The two most striking features of the treatment throughout are, first,
concentration upon a few central themes, and second, lucidity of exposi-
tion. The book is not designed to render the remainder of our educa-
tional literature superfluous, but to furnish perspective, and a guide to
values.

The leading theme of Part I is that, not pleasure, but abiding ideal
values must constitute the aim of education. In unfolding this concep-
tion, our author has surpassed even his own attested power of trans-
parent exposition, so that he leads the novice in thinking up into the
heights of ethical theory without allowing him to suspect that the
atmosphere has become rare.

Beginning with a clear distinction between facts and purposes in
Ch. II, and continuing in Ch. I l l with a demonstration of the ethical
worthlessness of pleasure as an end of conduct, the author pricks some
pretty bubbles, such as t"he idea that we shall ever find the true aims
of education in the impulses or desires of the child, or truly educate him
by catering blindly to his so-called "interests" alone. Only the eternal
ideal values that make truth what it is, give unity and harmony to
what we call the beautiful, or that render worthy the conduct we pro-
nounce moral, are to be accounted the true purposes of education.

In Ch. XI the author discusses anew the antithesis which he pointed
out some years ago between the analytical methods of psychology and
the synthetical nature of the teacher's natural sympathy toward the
child. The antithesis, he declares, has not been overcome, but psy-
chology has now at least a few facts which can be helpfully applied
by the teacher in his daily work. In the Preface, we are warned that
the author has not changed his mind on this point: it is the science of
psychology that has changed. One may easily grant that the science
has been enriched during the last ten years, and that our author thinks
that his disposition, insight and point of view have remained just where
they were, and yet maintain with some show of reason that the so-called
antithesis is more imaginary than real, since other professions have no
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difficulty in preserving their humanity while applying their science, and
one may be even haunted by the suspicion, while reading the discourse
on educational psychology, that our author might, so far as the actual
science itself is concerned, have said the same things ten years ago.
However, as the novelists say: "this is a detail." We are none the less
grateful that the book has at last arrived.

It is impossible in a review so brief as this must be to comment upon
the many excellent things presented in the chapters on Mind and Body
and The Biological Aspect, but what the reader has a right to expect is
some notion as to what our author thinks psychology now has to offer
.to the teacher. It will, perhaps, suffice to select a single chapter, that
on Attention, as a sample of the whole. In briefest outline the contents
of the chapter are as follows:

The aim of attention is always the same, a fuller and richer insight
into the material in hand. All bodily movements and states contribute
to this end, and the process is the same, whether we attend to outer
objects or to inner states. Attention neither approves or disapproves:
it seeks to find out.

There are two sides to attention, not only tension to get an effect,
but a suppression of all impressions not at the focus of attention The
nervous system is arranged to inhibit contrary solicitations. The
channels of motor discharge leading into them are blocked: otherwise
attention would be impossible. Ideas become vivid that find an open
way, but ideas are suppressed whose way is blocked. This explains
attention.

Internally there is a five-fold happening: (1) that becomes vivid to
which we attend; (2) that to which we attend becomes clearer (vividness,
which belongs to a unit, is to be distinguished from clearness, which is
a grasping of the various parts of a manifold); (3) the object of attention
develops under attention, becomes the center of associations, assumes
new fringes of meaning, etc.; (4) all that leads away from the object of
attention is suppressed, inhibited, and (5) we feel ourselves to be in an
adjusted activity.

But growth in attention has narrow limits, for fatigue soon sets in,
and thus serves as an automatic correction to excess. This fatigue
gives scope at once to opposite and suppressed reactions. Attention
wanders, rivalry appears and new ideas become vivid. This explains
alternation in attention.

When an impression opens the channels through its own power, we
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speak of involuntary attention, but this has small educational value.
The great demand is for active attention.

The teacher must ask what factors make for vividness, clearness,
and self-development in ideas, what to suppression and inhibition; what
secures prolonged attention, what limits it. He must also discover the
individual differences among his pupils, and how to treat them; how the
child's attention differs from that of the adult; how it must be trained;
how it changes with training, etc.

There follow many excellent suggestions for the guidance of the
teacher in utilizing the foregoing distinctions. Thus, for example,
it is pointed out that, though the sudden stirring up of attention is easy,
attention so secured is of trifling value; that forced attention to unin-
teresting material may be equally undesirable; that to secure prolonged
attention there must be a certain richness and variety in the external
object, reenforced by richness of internal experience and knowledge;
that the teacher should merely aid the pupil to find significant associative
connections, not supply them ready-made, to the end that the pupil may
acquire the power to attend; that motor responses and attitudes which
favor attention are in a measure open to training; that children exhibit
marked individual differences in attentive capacity; that all children
must be trained in voluntary attention, etc.

Not all chapters are so fully treated as this: that on Will and Habit,
for example, seems almost, painfully meager. But perhaps it is because
so much has been said elsewhere on this topic that our author passes
over it so lightly. So far as will is concerned, it is reduced to ideo-motor
action, while still less is said about habit.

The third part of the volume, which is devoted to the work of the
schools, its instruction, studies, organization, etc., is full of happy
and discerning suggestions, yet it is the least important and perhaps the
least needed part of the discussion. The limits of the present review
forbid any attempt to exhibit its contents.

Of the whole book it may safely be said, it will receive a warm welcome,
and owing to the writer's widespread reputation and his manifold
writings in the allied fields of medicine and law it will have a wide use.
It is a good day for education when our ablest psychologists think it
worth while to point out the value of psychology in the instruction and
training of the young.

CHARLES DEGARMO.
Cornell Universitv.


